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To think is to voyage.
NDeleuze & Guatarri, 1987, 482

| am always on the move, never quite arriving anywhere,
but enjoying the journey. _
NLeggo, 1995, 9

In this text | map a Deleuzian-inspired journey throlagiguage, de/territorializations, anc
processes of becominghis journey follows several rhizomatic lines of fligbtlure an
elusive colonial monster, the English langudgan the closet; and to think about my
relationship tdanguage and the implications of this relationshipnigrpedagogical work
as an English language teacheroyage through this text with a poststructural suspioion
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language and the nomadic thinking of Deleuze and Guét@8i7). Taking a Deleuzian
stance means | avoid makiagpoint. Rhizomatic journeys on smooth spaces privilege

lines in-between, not the points. The transformégeil/processgsf movement and
nomadic wandering are what interesthase, not endpoints. OArrival at a final destinatio
is always postponedO (Bayne, 2004, 306).

What aml trying to talk about then? What might happen in thid? Writing this text was,
at least in part, an attemjot escape (if only for a moment) the territoriescddinks(Doel,
2000). Doel (2000) explains that ideologi€lunksare beasts summoned into being whe
our Thinker-Uppersshift into high gear, and once summoned, these Glarksery
difficult to dislodge. In a Deleuzian sense tharGlunk is an ideological force, living in
language, whictstriates space and freezes thinking. | join Doel imhisst to un-glunk Oa

devilish fiend: The Glunk With NélameO (2000, 119) which he caltsintillisml2]. e,
Glunks may béJn-thunkthrough the Oaffective power of space and spa¢iig) in-
between, in the fold, in th&ND instead of thés. In this way Owhatever is given as ready
made E is deterritorializedrom its habitual actualityO (2000, 117) and sent@wo
delirious movement of immanent and expressionistic crea0@D, 117). This signals the
un-glunking of thought and shift towards nomad, rhizomatic thinking that opensoup
manifold of possibilities.

Sowhat is the value of this text? For me, writing tt@st prompted a Deleuzian

deterritorializatior2! that disrupted the way | think abahe English language and my rol
as a teacher of EnglisWhat it will do for the reader | cannot know. Willde/stabilize,
de/territorialize? Will it be a transformatiexperience? Possibly. But be mindful when
embarking ora nomadic journey: OConsider the language use of nomadsENdiess,
one-way journey of translation away from tnether tongueO (Kohso, 1998, 100). The
affects of thison mindandbody(no longer suffering the Cartesian cleaver) are Ounknov
consequencesNa [potentially] fatal leapO (Kohso, 1908). And so | offer this warning
to fellow travelersOVoyaging smoothly is a becoming, and a difficult, unceb@goming
at thatO (Deleuze & Guattari, 1987, 482).

Spoken By Languaged hat Are Not Mine

OE understand the anxiety provokied the hybridising of languageE
where do you draw the lineetween languages? between cultures? between
disciplinesetween peoples?0

NBhabha, 1987, 10

Whatlanguage then is mine? Is it English? Is it fhis—

languagethat | claim to teach? | used to think of|| A Visiting scholar from Oxford,
myself as aso-called native speaker of English. || Part of aninternational

once considerethyself, by natural birthright, one|| delegation, visited my classroom
of the self-electedDthe custodians of standard || in China one day. Such
EnglishO whose authenticipd authority were interruptions were typicaat my
unassailable (Widdowson, 1998 23B)it a jarring|| School, but frankly not always
experience arrives, unexpected and uninvited, || that welcomeReplacing me at the
deterritorialize, this time in the form of an Oxforfi lectern, this visitor begato
scholar who boldly denounced my Canadian (mis)inform my Chinese students
version of Englistas sub-standard in the presem[ethat Canadawas a colony of

of my students. | deephesented the way his Great Britain (not since 1982!)
imperialist attitude renderade an unsophisticategj and that if they went to study at
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hick from the colonies and my languaaenere his schoolin England they would

shoddy tracing of his idealized standard British || have an opportunity tearn
English. properEnglish. | was livid. |

couldnObelieve his audacity!
Is this deterritorialization of my relationship with|| After he left, the classionitor
the English language somehow made more stood up to quietly assure me,
intelligible by DerridaOs discussion of the GLao-shi we think your English is
ambivalence of thenonolingual®mother tongue?|| very good.O

He writes, @ only have one language, yiets not min€(Derrida, 1998, 2). There is a )
paradox here that disrupsd enacts the Operformative contradiction of enuncigtl®98,

3).

| too have only one language, English, yet it is not mihés became appallingly clear to
me in the precedingnecdote. havethis language in the sense that it is the langlhgee
inherited through a British colonial past, througjitish roots of my immigrant
grandparents. Yet it doesr@tong to me. To better elaborate the performative
contradictionof using a language that is not yours, Derrida st@¥ghen | said that the
only language | speak imt ming, | did not say it was foreign to me. There is a differenc
(1998, 5). In my case then, English is not foreigmt | know it better than any other
language, but still can not lay claim to it.

Ownershipof a language is apparently far more complex than WiddoWk@®8) supposed
and the stakes are high because the so-calésders or colonists or native spealeas

not claimnatural ownership of the language eithdihis means that they must jealously
guard theirapparentownership by any means necessary. Derrida (1888)ribes the trick
this way:

Because language is not [the masterfthe colonistOs] natural possession,
he can, thanks tthat very fact, pretend historically, through the rapa
cultural usurpation, which means always essenté@lgnial, to appropriate

it in order to impose it as Obisn.O That is his belief; he wishes to make
others sharé through the use of force or cunning; he wants to nudikers
believe it, as they do a miracle, through rhetdtie, school, or the army.

(23)

This isthe territorialization that my Oxford classroom visitoay have been up to:
attempting to convince me and my studesfthis naturalized claim to the English
language; a clairthat was more valid than mine by right of his British bidd this mean
that English was not mine at all? No. ThiDerridaOs second trick: by believing in the s
calledmasterOs natural claim to the language, | am freed D&dirst [trick] while
confirming a heritage by internalizirig by reappropriating itNbut only up to a certain
pointO (italics added, Derrida, 1998, 24). The complexiti¢bese semblances of
possession of language are wheatd to various forms of linguistic violence and terror.

Weare in the middle now and picking up speed in the sphbecoming; running

between the andE andE andE . OSpe¢ains the point into a line. Be quick even when
standingstilllO (Deleuze & Guattari, 1987, 24).

LanguageMonster-In-The-Closet
[English] is not an imaginary but an actual monsterE

Nterritorializing our mind and body to the fullest.
NKohso, 1998, 103
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Inside language there is a terror, soft, discrestglaring;
that is our subject.
NDerrida, 1998, 23

How can language, a hidden monster-in-the-cldsetprize? English, with its privileged
status as dngua munditoday, is often cited as the exemplary language monisters
become monstrous by transforming into one of vBiattnabb-Kangas calls Okiller
languages, monsters thgaibble up others, when they are learned at the caseamaller
onesO (2003, 33). English speaking people haga accused of imposing English on the
entire worldNthroughthe political, technological, and economic forces of globalization!
andthus affecting a kind of linguistic terrorism and territorializatiioat seeks to dominate
and accomplish an imperialiségenda (Adamo, 2005). Such condemnation stands in s
contrast to two other positions: (1) an earlier stahaeassumed benign linguistic effects
of globalization;and (2) more recent perspectives that Ohave beguntteesggread of
English as altogether too complicatedbto considered benign or evilO (Block, 2004, 76).

This storyof the English language monster has a long history. Penny&868), situated
within the latter camp of those who attertpattend to the ambivalent complexities of th
spreadof English around the globe, argues that the histotiaaés of colonialism
persistently inhere in the discoursdghe English language. In doing so they keep alive
colonialistdiscourses that continue to shape language policiepractices in
(post)colonial contexts today and that constaumat maintain binaries of Self and Other ar
thus perpetuat®images of Us and Them,@ir [italics added] language and culture and
TheirsO (1998, 30). Frothis postcolonial perspective, language may become an dbjec
be possessed; a tool of demarcation and oppresshmadelded by dominant groups
against subaltern others.

Englishas such does not automatically convey an imperial or colonial
charge, its embededness within various pedagogicatiiaogblinary regimes
of subjugation (whether these relédecolonization, neo-imperialism or
migration) E mean thatt cannot function neutrally as a worldwide lingua
franca.(Gunew, 2004, 51)

In this case, it is not English itselfat terrorizes, but rather what the colonizer does ivith

When Othey shape it to beconteraitory [italics added] that limits and defines, E they
makeit a weapon that can shame, humiliate, colonizeO (h©f4, 168).

L

In addition to this territorializationf the mind, the

Though 10m ashamed to admit jthealing of the Cartesian mind/body split has

| was surethat | had not learned
enough Chinese duringy
sojourn in Beijing to have the
languageseep through my skin,
settle in my bones, anmlizz

brought to the for¢he importance of thbodyasa
politicized and constituted object in language
education and research (Huckaby, 2004; Luke,
1996).1n this line of inquiry, Gunew asks: OWhat
corporealeffects does one encounter in English

between my nerves synapses. Andhen Englistbecomes a kind of virus inhabiting ths

yet I notice that | no longer
exclaim, OOuchO whéstub my
toe; instead, the Chinese OAiya
comes first. Elsewhere, in Freng
class, OXieieO often bursts,
unbidden, from my lips before
OMerciO or even OThank you.d

make excusdsr this strange

http://ccfi.educ.ubc.ca/publication/insights/v12n01/articles/waterhouse/index.html

body?0 (20041). One possibility is a kind of
linguistic corporealiolence where language is use
@o construct thdody as a colonized space, a
territorialized bodyPennycook (1998) also
describes how English is Owrittento the bodiesO
(207) of learners in such a wéyat it becomes Othe
language in which they are raciatigfinedO (4).

But if language is the tool by whigdubjects are
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linguistic hybridity, butmy inscribed whois doing the writing?
French teacherN knowing
perhaps all toowell the hybrid
consciousness of the nomadN
sagelyremarks, OMaintenant,
vouz avez deux coeurs@d lets
my OXie xieO be.

If we return to the question tdnguage monsters
with a poststructural lens we sdmt language is up
to something too. It is not innocehianguagetself
caninscribe and produce particular bodies (Gunev
2004).Judith Butler (1996, 2001) refers to this the
performativityof language.

The notion of performativity asks how langudmgeomes the acting subject that can injur
in specificand bodily ways by naming and thereby constituting or prodwstibgects.
Butler (1996) refines the concept thus:

It is importantto distinguish performance from performativity: the former
presumes a subject. E The notion of performativity, getformative
speech acts in particularNunderstood as themeech acts that bring into
being that which they namg.So what IOm trying to do is think about
performativityasthat aspect of discourse that has the capacityréaluce
what it namesThen | take a further step, through the Derridean rewrifng
Austin, and suggest that this production actually alweaspens through a
certain kind of repetition and recitatiafl12)

In these discursive repetitions lieprepductive capacity in the spaces of becoming.
However,it seems there may be an ambivalence here too in thatdéved® generative
spaces, but alsdestructivespaces. Language monsters gobble up bodies too! Nabokov
evocatively describes the violent linguistic deterritorializatioasuffered in-between
languages: OMy complete switch fr&ussian prose to English prose was exceedingly
painfulNlike learning to handle things after losing seven or eight finigeas explosionO
(as cited in ChOien, 2004, 68).

When | think about the corporeal effeofslanguage inscribed on my own body, | still ha
the ambivalent feeling that languages live like viruseminbody (Gunew, 2004); not in
the pathological sense, hntthe sense of foreign, uninvited visitors. Languatas
somehow snuck in the back-door, squatted on the camchstayed long enough to make
themselves at home and becofue)welcome guests.

Reflectionson Linguistic T/Errorism

Let us go once again, without any fear, towards the OtO
NDaignault, 1992, 199

The trickyt of teaching can transforterrorism
into errorism with its clever disappeariagt
and | then ask for an excuse. Can | defemyd
pedagogical past in the name of nasve
complicity in linguistic colonialism? Does this

A pious man explained to his
followers: Olt is evil to take lives an(
noble to savéghem. Each day |

pledge to save a hundred lives. |

make me dinguistic terrorist or a misguided
errorist? Bothperhaps. In a postmodern world
Owe can never geff the hook by appealing to
transcendental Ethicge are always on the
hook, responsible, everywhea# the timeO
(St.Pierre, 2002, 401).

Everyone knows monsters hidetire safe

http://ccfi.educ.ubc.ca/publication/insights/v12n01/articles/waterhouse/index.html

drop my net in the lake and scoop
out a hundredishes. | place the
afishes on the bank, whetieey flop
and twirl. ODonOt be scared,O | te
those fishes. Ol am saving you fron
drowning.GSoon enough, the fishes
grow calm and lie stillYet, sad to

say, | am always too late. Tfishes
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anonymity of dark spaces. Language monsteffsexpire. And because it is evil to

do too. The pedagogical work of English wasteanything, | take those dead
languageeachers is harshly criticized by thosg fishes to markeand | sell them for a
who seeko illuminate the hidden ideological || good price. With thenoney |
elements othe education of non-English receive, | buy more nets so | can
speaking students, Otlganerate and sustain || savemore fishes.

linguistic, cultural, and racialiscrimination,

which represent, in my view, vestigesa NAnonymous
colonial legacy in our democracyO (Macedo, (as cited in Tan, 2005
2000,16).

For Skuttnab-Kangas (2003) this amounts to a crime of Iingtg'etiocidé‘ﬂ in which
formal education is the magulprit. Language education becomes insidious and unethic
through the concealment of its colonialist agendas; hiddeart by curricular and
pedagogical practices that systemicatigulcate Ocolonial values and attitudes (Macedo,
2000,17) in a mis-education designed Oto control the mitideofolonizedO (Kanu, 2003,
71).

Are all language teachers then fatetbéaome linguistic terrorists? Is it possible to
ethically engage in English language pedagogy? Pennycook & Coutand-{2a€8)
respond with a call for an Oethics of disclostiia®makes transparent the political and
ideological aspectsf language education and language policies. Such an etbidd
necessitate a process of careful reflection orp#reof language educators to tease out tl
tacit aspectsf colonialist and oppressive discourses that are hidelemfrom themselves,
in a consciousness raising exercise that would begin to réhealays they Oact
unconsciously, in complicity with eulture of dominationO (hooks, 1994, 173).

However, Haraway throws this approdnto question by arguing that Oreflexivity, like
reflection,only displaces the same elsewhereO (1997, 16) and so selfivis@mira cure
for self-invisibility. We are inevitabl{pghosted by the nonknowableO (Clough, 2000, 1¢
Nonethelesst seems critical that teachers of the English langnagst still be open to
experience the difficult and transformativecomings that may occur when we Oseek ou
and questionthe colonizer withinO (Pennycook, 1998, 28) ourselvescawdnder Oto what

extent we are following in Crusoe‘@ststeps@l (Pennycook1998, 11).

How do deterritorializing experiences happen? One way lmeathrough cultivating what
Asher (2002) calls aybrid consciousnessShe conceptualizes this Oas a generative
force/spacevhich develops in relation to our encounters with Qdifferemce®hich allows
us to engage our own implicatedn@sshe very structures of oppression we are attempt
to changeO (2002, 82). As a generative force, it quesssbilities of transformed practice
and more ethicgbedagogical relations in BhabhaOs (1987) hybrid Shiade. Another
way to encounter deterritorializationgy be to listen to those who make English stutter

Iterations In-Between

Teaching too was a kind of reincarnationBLook, here we are again.O They
never knew what to mak# it; same response every time.
NGardiner, as citedn Green, 2004

Experiencing the iterations and repetiti@isstutterers, in the Deleuzian sense (1997), m
be aforce of smoothness that makes the English language intelligitiie Third space of
enunciation (Bhabha, 1987), in thenerative space of becoming. Stuttering is a
deterritorializingliterary practice of skillful authors who Oinvenminor useof the major
language within which they express themsekmetirely; theyminorizethis languageO
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(Deleuze, 1997, 109). In doing so, they remtimat the only language | have is not mine.
OStutterings not simply the physical acts of hesitation while speakingalso the mental
acts of dissociation from languag@&mhOien, 2004, 130-131).

In her bookWeird English ChOien (2004) explores the literature of a weighty company
well accomplished stutterers, from Maxine Hong KingstoBatman Rushdie. RushdieOs
desire to stutter English @isplayed in this comment: Ol hope all of us shargi¢ve that
we canOt simply use the language in theth@ritish did; that it needs remaking for our
own purposesGRushdle as cited in ChOien, 2004, 264). Howevestulterer that draws
me most in ChOienOs book is Arund®afi Another postcolonialist writer from India, Ro
is an immanent architect of language; tearing English afpagimenting it, reorganizing it,
and rebuilding it irmany iterations to suit her own desires. ORoy makast @ rule
breaking. E By being defiant of the rulgbat made English English, she directly defies
Englishas a language whose rules require followingO (ChOien]B29463). She makes
English stutter according to hewn rules, and in doing so opens generative, creative
spaces where desire flows from chaos on the plaimarfnence.

These authors deterritorialize receivahceptions of what English language can be and
offer importantexperiences to English teachers that may help un-Gheikthinking.

They may allow language teachers to lni¢h the tensions that emerge from smooth anc
hybrid spacesf language and reimagine classrooms as places where#mebe
simultaneous doubling and different movements betwesroth and striated pedagogical
spaces.

Because these generative becomings in-betwesbound to be difficult and complex,
they Odemand a responsither despairing nor nostalgicO (Bayne, 2004, 311)tritkes
to respond from the middle. This is what Derriges learned to do: Ol finally know how
not to have to distinguishny longer between promise and terrorO (1998, 73).

Daignault has attempted a pedagogy fittwa middle. OThinking happens only between
suicide andnurder, between miscarried anagrams and applied semattite letter.
Between nihilism and terrorism. The passagesally hazardousO (Daignault, 1992, 199).
So | exitwith this question: As a teacher of English, can tlherevays to live with the
ambiguity and tension of workingedagogies in hybrid spaces; between teacher and
terrorist,between languages and monsters?
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Notes:

l Notablywithin the poststructural paradigm used herejéhmtransformationis understood a possible (not
assured) outcome tie processes of becoming. Moreover, the natutiei®fransformation is not known. That is
we cannoknowa priori if the change will be understood as a positive force, only that soméiainlgappened
that is different.

[2 Doel suggests thatointillism glunks-upthe thinking of geographers and spatial scientigts] believe it
may be an affliction of modernisbcial scientists as well.

Bl kaustuv Roy usefully summarizes deterritorializéxperiences as ones in which the participant is Othrow
into differently ordered spatial relations wher#ir affective and perceptive orders no longer fodigform to

the habitual geographies of identitargwace. And yet this deterritorialization or disorientatgenabling and
not disabling® (2005, 31). Thatdsterritorializations offer the possibilities iaimanent transformations.

14l Citing the UN International Convention on the Prevenéind Punishment of the Crime of Genocide (E793,
1948): Skutnabb-Kangas argues that most educfitiandigenous and minority peoples is complinit
committing linguistic and cultural genociddy initial reaction to this proposition was defensibet | found
there was little | could do to defemay schoolOBnglish-only policya very common practice in English
language instructiorip light of her citing of Article 111(1) describingn aspect of genocide as: OProhibiting the
useof the language of the group in daily intercours@ schools, or the printing and circulatiohpublications

in the language of the groupO (Skutnabb-KarRf:33, 40).

5L in his bookEnglish and the discourses$ colonialism Pennycook (1998) refers to Daniel DefoeOs literary
character Robinson CrusoeNa shipwrecked tenturyEnglishman who sets himself to the task of civilizing
Oprimitive® he names Friday by (amongst thiings) teaching him EnglishNas a way to link irttee
colonizing effects of English language teachémgund the world today.
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